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Introduction 


Purpose 

The  example  assignments  presented  in  this  booklet  illustrate  several  responses  to  the  new  Reader’ s 
Response  to  Literature  Assignment.  The  example  assignments  also  illustrate  student  work  at  the 
Standard  of  Excellence  and  at  the  Satisfactory  Standard  for  this  assignment.  Because  the  standards 
for  the  Major  Assignment:  Literature  Composition  are  generally  widely  understood,  we  have 
focused  this  document  on  only  the  minor  assignment.  A subsequent  document  will  include  both. 

The  present  version  of  the  minor  assignment  evolved  from  a response  to  requests  from  teachers  to 
develop  a less  formal  “warm-up”  writing  experience  as  part  of  the  Part  A:  Written  Response 
examination.  The  criteria  for  evaluating  this  assignment  were  created  in  keeping  with  the  spirit  of 
Louise  Rosenblatt’s  views  on  reader’s  response:  that  “no  matter  how  the  author  intended  the  text  to 
be  read,  the  same  text  can  be  read  either  efferently  or  aesthetically.”  Rosenblatt  goes  on  to  say  that 
it  is  important  to  keep  in  mind  that  efferent  and  aesthetic  refer  not  to  the  text  but  to  the  reader’s  (or 
author’s)  attitude  of  mind  or  focus  of  attention.  Both  cognitive  and  affective  elements  are  present 
in  any  transaction  with  text.  The  public,  denotative,  conventional,  literal,  referential  as  well  as  the 
private,  personal,  affective,  associational  aspects  of  meaning  are  present,  in  fact,  in  any  linguistic 
activity. 


Content 

Example  papers  from  the  January  1995  and  the  June  1995  Reader’s  Response  to  Literature 
Assignments  form  the  major  part  of  this  booklet.  The  papers  illustrate  approaches  taken  by  the 
students  who  produced  writing  at  each  of  the  two  levels  (Excellent  and  Satisfactory). 

The  eight  example  papers  are  grouped  by  examination  session:  January  1995  and  June  1995. 
Each  paper  is  accompanied  by  specific  commentaries  that  discuss  the  writing  in  terms  of  the 
scoring  criteria  used  in  marking. 


Selection  of  Papers  and  Standards  Confirmation 

The  papers  included  here  were  selected  during  standards  confirmation  sessions  in  January  1995 
and  June  1995  to  illustrate  the  standards  that  would  prevail  in  the  marking  sessions  to  follow. 
Each  of  these  example  papers  was  chosen  after  intensive  discussion,  to  illustrate  the  level  of 
expectation,  or  standard,  described  as  “5  Excellent”  or  “3  Satisfactory”  in  the  scoring  criteria. 

These  papers  served  either  as  exemplar  papers  during  group  leader  and  marker  training  or  as 
review  papers  to  check  marker  reliability  during  the  course  of  the  marking  sessions. 


The  1995  Marking  Process 

During  the  marking  of  the  January  and  June  1995  English  30  Diploma  Examinations,  papers  were 
scored  on  two  dimensions,  Thought  and  Detail  and  Writing  Skills,  according  to  five  criteria  or 
levels  of  performance.  A complete  listing  of  both  the  dimensions  and  the  criteria  appears  in  the 
Appendix. 
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Cautions 


The  following  cautions  regarding  this  booklet  should  be  kept  in  mind,  especially  if  its  contents  are 
to  be  used  for  instructional  purposes. 


1 . The  papers  selected  represent  only  a small  sample  of  the  possible  approaches 
to  each  assignment  or  topic. 

Even  though  papers  are  presented  to  illustrate  responses  to  a particular  writing  assignment,  it 
must  be  remembered  that  these  are  merely  a few  selected  from  thousands  written  on  that 
assignment.  Therefore,  any  conclusions  formed  about  common  patterns  of  approach  taken 
by  students  must  be  viewed  as  speculative  only. 

2.  Neither  the  assignments  presented  on  the  following  pages  nor  the  scoring 
guides  presented  in  the  Appendix  are  meant  to  limit  students  to  a single 
organizational  or  rhetorical  approach  in  completing  any  diploma  examination 
assignment. 

Students  are  free  to  select  and  organize  their  materials  in  any  manner  that  they  feel  will 
best  present  their  ideas.  The  writing  in  this  booklet  illustrates  just  a few  of  the  many 
organizational  and  rhetorical  strategies  used  successfully  by  students  in  January  and 
June  1995. 

3.  The  sample  papers  presented  in  this  document  must  not  be  used  verbatim  as 
models  for  instructional  purposes. 

Because  these  papers  are  sample  illustrations  only  and  because  they  are  sample  responses  to  a 
set  topic,  students  should  be  cautioned  not  to  memorize  the  context  of  any  of  these 
assignments  to  use  when  completing  classroom  assignments  or  when  writing  future  diploma 
examinations.  It  is  the  approaches  taken  by  students  achieving  at  the  “5  Excellent”  level  of 
performance  that  future  students  should  consider  emulating,  not  their  words  or  ideas. 

4.  Readers  should  consider  each  student’s  accomplishments  in  light  of  the 
constraints  of  the  examination  situation. 

Under  examination  conditions,  students  are  able  to  prepare  writing  that  we  must  consider  as 
first  draft  only.  Given  more  time,  and  access  to  appropriate  resources,  we  would  expect 
students  to  produce  papers  of  considerably  improved  quality. 
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MINOR  ASSIGNMENT:  Reader’s  Response  to  Literature 
JANUARY  1995  (Suggested  time:  approximately  1/2  hour) 


Instructions 

1.  Read  the  poem  “Heritage  of  Sadness”  carefully  and  thoughtfully  before  you  start  the 
writing  assignments. 

2.  Read  both  the  Minor  and  Major  assignments  before  you  start  writing. 


HERITAGE  OF  SADNESS 

Sad  and  confused  among  the  fallen  stars 
pale,  silent,  nowhere  and  afraid,  a vast  phantom 
here  is  this  land  alone  with  itself  and  winds  and  rocks 
a land  forever  lost  to  the  sun  of  its  birth 
a beautiful  body  drowned  in  mindless  sleep 
like  water  lost  in  a barren  thirst  of  gravel 

1 see  it  bridled  by  chances  and  tomorrows 
showing  its  face  in  the  dreams  of  anguished  men 
whenever  it  burns,  in  wastes  and  undergrowth  of  bracken 
whenever  it  bums,  in  poplars  old  in  years  and  neglect, 
the  wasted  chlorophyll  of  its  abortive  love 
or  whenever  the  will  to  be  sleeps  in  the  sail  of  its  heart 

bowed  down,  it  awaits  it  knows  not  what  redemption 
among  these  landscapes  walking  through  its  stillness 
among  these  rags  of  silence  with  eyes  of  the  dying 
and  always  this  ruined  smile  of  a poor  degraded  future 
always  the  slashing  of  paddles  in  the  dark 
and  horizons  fading  in  a drift  of  promises 

despoiled,  its  only  hope  is  a vacant  lot’s 

cold  of  cane  talking  with  cold  of  bone 

unease  of  the  rust,  the  quick,  the  nerves,  the  nude 

and  on  its  livid  back  the  blows  of  heated  knives 

it  looks  at  you,  worked  out,  from  the  depths  of  its  quarries 

and  out  of  the  tunnels  of  its  abstraction  where  one  day 

it  surrendered  and  lost  forever  the  memory  of  man 

Continued 
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winds  that  shuffle  the  lots  of  precedence  by  night 
winds  of  concourse,  winds  with  solar  eyes 
telluric1  winds,  winds  of  the  soul,  universal  winds 
come  couple,  o winds,  and  with  your  river  arms 
embrace  this  face  of  a ruined  people,  give  it  the  warmth 
and  the  abundant  light  that  rings  the  wake  of  swallows 

Gaston  Miron 
Canadian  poet 
Translated  by  Fred  W.  Cogswell 


Through  his  description  of  a landscape  and  its  people,  Gaston  Miron  in  his  poem 
“Heritage  of  Sadness”  suggests  the  effect  of  adversity  on  the  human  spirit. 


What  does  the  poem  “Heritage  of  Sadness”  convey  to  you  about  the 
effects  of  adversity  on  the  human  spirit?  Support  your  ideas  and 
impressions  with  reference  to  specific  details  from  the  poem. 


General  Comments: 

The  assignment  asks  the  student  to  convey  his  or  her  personal  response  to  the  poem  and  the  topic, 
and  so  students  have  chosen  a wide  variety  of  directions,  approaches,  and  focuses  in  which  to 
convey  their  ideas  or  impressions.  The  assignment  appeared  to  serve  as  an  effective  warm-up  for 
the  major  assignment  and,  over  all,  the  responses  were  fresh,  interesting,  valid,  and  competent. 
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Reader’s  Response  to  Literature  — January  1995 
Student  Sample  5 Excellent 
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Thought  & Detail  — 5 

This  writer’ s insight  is 
made  evident  in  this 
effectively  articulated 
response  to  the  progress 
of  tiie  ideas  in  the  entire 
poem.  The  writer 
discusses  both  the  strain 
adversity  places  upon  the 
human  spirit  (“Miron’s 
description  of  the  Earth, 

. . . left  feeling  “nowhere 
and  afraid”)  and  also  its 
hope  for  a final  triumph 
over  this  adversity  (“To 
me,  winds  bring  to 
mind. . . a sense  of  hope. . . 
that  hardship  and  adversity 
can  cause.”  p.6)  Precise 
and  thoughtfully  selected 
details  are  skillfully 
embedded  into  the  writer’ s 
text  (“The  ‘fallen  stars’ 
bring  to  my  mind,  a sense 
of  a fall  from  innocence,” 
“The  adversity  that 
surrounds  them,  the 
‘stillness’  of  an  indifferent 
landscape,  the  ‘eyes  of  the 
dying,’  and  the  ruined 
smile  of  a poor  degraded 
future’  constantly  wears 
down  any  sense  of  hope”, 
“the 


‘poet  calls  on  various  ‘winds’”.  The  writer  is  confident  with  the  task  and  the  literature,  applying  both  a 
personal  and  an  objective  point  of  view  to  both. 


Writing  Skills  — 5 


The  writing  is  skillfully  structured  and  leads  the  reader  through  the  progress  of  the  poet’s  thought. 
Quotations  are  skillfully  embedded  to  become  a part  of  the  writer’s  own  text.  Diction  is  effective:  “fall 
from  innocence,”  “shattering  of  illusions,”  “faith  in  an  absolute.”  The  absence  of  error  is  impressive. 
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Reader’s  Response  to  Literature — January 
Student  Sample  5 Excellent 
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Writing  Skills  — 5 
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Thought  and  Detail  — 5 

The  writer’s  approach  to 
the  assignment  is 
philosophical,  and  the 
thought  revealed  is 
insightful.  The  student 
limits  and  orders  the  topic 
well:  the  only  human 
spirit  he/she  is  familiar 
with  is  his/her  own. 

Even  if  there  is  no  purpose 
for  it,  there  is  a need  to 
express  it,  or  it  could  be 
lost.  How  can  one 
express  it?  In  dealings 
with  “my  friends,  parents, 
external  environment  and 
whole  world  around 
me. . . .”  But  the  writer 
sees  this  expression  on 
his/her  part  as  only  one 
part  of  die  experience 
necessary.  The 
conclusion  of  his/her 
thoughts  focuses  on  the 
idea  from  the  poem  that 
every  individual  needs  to 
“shape  the  adversities  of 
life  in  such  a way  that  they 
are  merciful  on  our 
spirits.”  This  response  is 
not  long,  but  every  word 
contributes  to  the 
interesting  concept  of  life 
as  an  active  relationship 
between  the  human  spirit 
and  the  adversity  it  meets. 


The  writing  is  skillfully  structured.  The  reader  could  be  discouraged  by  the  messy  appearance  of  the 
response,  but  the  diction  is  impressive:  “specific  balance  of  things,”  “fragile  equilibrium,”  “constitute,” 
“thrive,”  “medium,”  “merciful  on  our  spirits.”  The  writer  uses  two  quotations  effectively  to  support 
his/her  response  to  the  poem  and  to  reinforce  the  concluding  statement.  The  writer’ s voice  is  strong  and 
confident.  Minor  errors. 
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Reader’s  Response  to  Literature — January 
Student  Sample  5 Excellent 
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Writing  Skills  — 5 


1995 


Thought  and  Detail  — 5 

The  confidence  of  the 
writer  is  apparent  from  the 
first  sentence:  “In 
‘Heritage  of  Sadness,’ 
Gaston  Miron  paints  a 
grim  picture.”  In  the 
introduction,  the  writer 
takes  a confident 
ownership  of  the  entire 
poem:  “Miron  also  hints 
at  a reawakening  of  the 
crushed  human  spirit. . 

The  writer  establishes  and 
maintains  a strong  voice. 
This  voice  continues  in  the 
ease  with  which  the  writer 
speculates  on  the 
ambiguities  of  the  poem: 
“Miron  often  sounds  as 
though...”  and  “Perhaps 
they  were  the  ones. . ..” 

The  writer  has  internalized 
his/her  appreciation  of  the 
poem’s  central  metaphor: 
“When  he  is  describing  the 
land...  personality  and 
emotions,”  and 
consistently  discusses  the 
effect  of  this  metaphor  in 
terms  of  the  tenacity  of  the 
human  spirit. 


This  writing  is  skillfully  structured  and  controlled  throughout.  Syntax  is  simple,  clear,  and  effective: 
“It  has  lost  hope  and  is  steeped  in  sorrow.”  Diction  is  effective:  “indicative,”  “pleads,”  “rude 
awakening,”  “crushed  human  spirit.”  The  writer  imbeds  quotations  skillfully  and  effectively:  “It  is  an 
empty  place,  ‘alone  with  itself  and  winds  and  rocks’  “Hope  is  not  given  up,  though,  ‘it  awaits  it 
knows  not  what  redemption.’  ” The  concluding  sentence  is  strong. 
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Reader’s  Response  to  Literature — January  1995 
Student  Sample  3 Satisfactory 
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Thought  and  Detail  — 3 

The  writer  has  dealt  with  the 
assignment  in  an  acceptable 
way.  This  writer  attempts  a 
sophisticated  image:  the 
reflection  of  one’ s own 
sadness  in  the  world  around 
one.  But  for  the  most  part 
the  thought  is 

straightforward  and  general. 
The  writer  identifies  the 
relationship  between 
adversity  (going  through 
some  kind  of  hardship)  and 
what  the  effect  is  (a  sadness 
that  won’t  go  away),  and 
responds  to  this  in  a 
personal  manner.  With  the 
use  of  support  such  as  the 
choice  of  a “vast  phantom,” 
which  is  used  appropriately, 
this  is  a satisfactory 
response. 

Writing  Skills  — 3 

The  writer’s  diction  is 
adequate  but  tends  to  be 
general  and  repetitive 
(“adversity...  will  always 
happen,”  “there  will  always 
be  sadness,”  “There  will 
always  be  someone...”). 

The  writer  shows  an  awareness  of  audience  but  in  an  apologetic  manner,  appearing  to  lack  confidence 
in  his/her  own  opinion  (“at  least  I can,”  “in  my  mind”).  This  writing  is  clear  and  easily  understood. 
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MINOR  ASSIGNMENT:  Reader’s  Response  to  Literature 
JANUARY  1995  (Suggested  time:  approximately  1/2  hour) 

Instructions 

1 . Read  the  poem  “I  Hear  an  Army  Charging  Upon  the  Land”  carefully  and 
thoughtfully  before  you  start  the  writing  assignments. 

2.  Read  both  the  Minor  and  Major  assignments  before  you  start  writing. 

I HEAR  AN  ARMY  CHARGING  UPON  THE  LAND 


I hear  an  army  charging  upon  the  land 

And  the  thunder  of  horses  plunging,  foam  about  their 
knees. 

Arrogant,  in  black  armour,  behind  them  stand, 
Disdaining  the  reins,  with  fluttering  whips,  the 
charioteers. 

They  cry  unto  the  night  their  battlename: 

I moan  in  sleep  when  I hear  afar  their  whirling 
laughter. 

They  cleave  the  gloom  of  dreams,  a blinding  flame, 
Clanging,  clanging  upon  the  heart  as  upon  an  anvil. 

They  come  shaking  in  triumph  their  long  green  hair: 
They  come  out  of  the  sea  and  run  shouting  by  the 
shore. 

My  heart,  have  you  no  wisdom  thus  to  despair? 

My  love,  my  love,  my  love,  why  have  you  left  me 
alone? 


James  Joyce 


James  Joyce’s  poem  “I  Hear  an  Army  Charging  Upon  the  Land”  suggests  the  speaker’s 
response  to  the  threat  of  forces  that  are  beyond  his/her  control. 


What  does  the  poem  “I  Hear  an  Army  Charging  Upon  the  Land” 
convey  to  you  about  the  nature  or  effect  of  threatening  forces? 
Support  your  idea(s)  and/or  impression(s)  with  reference  to  specific 
detail  from  the  poem. 
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Reader’s  Response  to  Literature — June  1995 
Student  Sample  5 Excellent 
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Thought  and  Detail  — 5 

The  writer  carefully 
chooses  details  from  the 
poem  to  provide  specific 
detailed  discussion  for 
the  main  idea.  This  idea 
(“No  matter  what  the 
source,  a threatening 
force  exuding  from  a 
place  beyond  a person’ s 
control  will  have  the 
relentless  strength  of  an 
army”)  is  made  specific 
to  the  poem  (“James 
Joyce’s  poem...  speaks 
of  the  force  of  despair  of 
lost  love  crashing  upon 
his  heart”)  and 
developed  (“It  involves 
the  speaker’s  entire 
being,”  “Even  the 
supposed  relief  of  sleep 
is  not  enough  to  allow 
him  to  escape,”  “The 
fact  that  even  the  great 
and  natural  force  of  the 
sea  can’t  stop  the  army 
from  coming,”  “The 
power  of  a threatening 
force  is  like  an 
army...”).  This  writer 
appreciates  the  language 
of  the  poem  and  the 
effect  of  the  imagery: 

“This  play  of  the  senses 
continues  vividly 


throughout  the  entire  poem  and  reveals  the  power  of  the  forces  acting  upon  the  speaker.”  Ideas 
expressed  are  insightful,  carefully  considered,  and  expressed  in  a confident  personal  voice. 


Writing  Skills  — 5 


The  writing  throughout  is  skillfully  structured  and  fluent  with  sentences  showing  mature  control  and 
variety.  Diction  is  appropriate  and  effective:  “exuding  from  a place  beyond,”  “crushing  upon  his  heart,” 
“James  Joyce  has  personified,”  “sees,”  “feels,”  “hears,”  “pervades  his  inner  being,”  “the  victim,” 
“portrayed  the  mighty  nature  of  a force.”  The  result  creates  the  total  impression  of  a perceptive  and 
controlled  reader  response  to  the  poem. 
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Reader’s  Response  to  Literature — June  1995 
Student  Sample  5 Excellent 


The  Monster 


Thought  and  Detail  — 5 


The  threatening  forces  mentioned  in  the  poem  "I  Hear  An  Army  Charging  Upon 
The  Land"  arc  presented  like  a supernatural  monster,  an  unstoppable  tempest  of  evil  and 
destruction.  Many  references  are  made  to  the  forces'  similarities  to  a horrendous  storm, 
with  darkness,  "thunder",  "whirling",  and  "blinding  flame",  bringing  the  image  of  a black 
hurricane  to  mind.  The  monstrous  aspects  are  obvious,  describing  creatures  with  "long 
green  hair... [coming]  out  of  the  sea".  The  strongest  metaphor  of  these  threatening  forces 
is  that  to  an  unstoppable,  overpowering  wave  of  devastation.  The  reader  hears  images  of 
an  "army  charging"  towards  the  vulnerable  author,  of  horses  run  to  the  point  of  foaming, 
charioteers  "disdaining  the  reins",  using  whips  to  drive  their  terrible  machine  forward 
faster  and  faster.  The  author  conjures  up  images  of  how  horrible  the  forces  are,  but  he 
also  brings  forth  a disturbing  picture  of  the  effect  they  can  have  if  left  unchecked.  The 
speaker  in  the  poem  is  reduced  to  a helpless,  panicking  child,  moaning  in  his  sleep,  his 
heart  "clanging"  in  fear,  crying  out  for  his  love,  blaming  her  for  not  being  there  to  help 
him.  James  Joyce  has  translated  threats  and  fears  into  an  uncontrollable  assault  of  the 
mind,  showing  how  they,  if  allowed,  can  ran  rampant  in  ones  sanity,  eventually 
controlling  the  person  and  his/her  life. 


Writing  Skills  — 5 


In  the  first  part  of  the 
response,  this  writer 
perceives  the  nature  of  the 
threatening  forces  in  the 
poem  as  an  evil  and 
destructive  monster  relating 
quotations  from  the  poem 
(“thunder,”  “whirling,” 
“blinding  flame,”  “long 
green  hair”)  as  support. 
Describing  the  army 
charging  as  a “terrible 
machine”  is  consistent  with 
the  focus  that  the  student  has 
chosen  and  developed 
effectively.  In  the  second 
part  of  the  response,  the 
writer  addresses  the  effect  of 
these  threatening  forces  on 
the  speaker,  indicating  the 
potential  of  unchecked  fears 
to  reduce  one’ s dignity  and 
even  establish  control  over 
one’s  life.  A perceptive 
response  to  the  task  is 
demonstrated  both  with 
insightful,  carefully 
considered,  confident  ideas 
and  with  precise, 
thoughtfully  selected 
support. 


One  of  the  reasons  that  this  brief,  focused  response  works  so  well  is  the  writer’ s fluency  and  effective 
choice  of  diction  (“unstoppable  tempest,”  “black  hurricane,”  “devastation,”  “terrible  machine,” 
“supernatural  monster,”  “monstrous  aspects,”  “conjures,”  “assault,”  “rampant”).  Syntax  is  skillfully 
structured  and  controlled.  The  relative  absence  of  error  is  impressive  and  the  communication  is  both 
clear  and  effective.  The  voice  of  the  writer  is  very  evident.  The  total  impression  is  of  a writer  who  is 
comfortable  with  words  and  confident  with  ideas,  both  of  which  are  controlled  and  shaped. 
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Reader’s  Response  to  Literature — June  1995 
Student  Sample  5 Excellent 
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Thought  and  Detail  — 
5 

This  writer  establishes  a 
historical/philosophical 
approach  to  the  topic, 
relates  that  to  the  poem, 
and  relates  the  poem  to 
his/her  own  experience. 
The  focus  of  the 
debilitating  effect  of  the 
fear  engendered  by 
threatening  forces  is 
maintained  in  each  aspect 
of  this  discussion.  Ideas 
are  insightful,  carefully 
considered,  and 
confident.  “Each  of  them 
used  fear  to  subdue  the 
enemy,  weakening  them 
from  within,”  “The 
mind’s  embellishments  of 
the  facts  are  enough  to 
cause  the  spirit  to  falter,” 
“the  fear  was  a greater 
factor  in  my  pain  than  the 
reality.”  Support  is 
precise  and  thoughtfully 
selected  in  keeping  with 
the  philosophical  tone  of 
the  essay.  A perceptive 
response. 

Writing  Skills  — 5 

The  total  impression 
created  by  the  writer’s 
voice  is  that  the  writer 
has  digested  the  topic  and 
the  implications  of  the 
experience  in  the 


poem  and  has  skillfully  and  fluently  reflected  on  these  in  his/her  own  terms.  Diction  is  effective, 
“concentrated  on  examining  the  nature  of  threatening  forces,  not  just  militarily,  but  socially  and 
psychologically,”  “hideous  glee,”  “dread  that  washes  away  inner  strength,”  “I  have  seen  it  raw.” 
Syntax  is  controlled  and  varied. 
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Reader’s  Response  to  Literature — June  1995 
Student  Sample  3 Satisfactory 


/A 


QAki/KCJl  "/fcvHAfl 


frwty p. 

Ae^~..-OL.  oUtuAJL  ^6  

<rw>i  JLyv<&  , F(VUjl&  A^ct  ' Q~i\  i la 

AaxJI^  CAMA&  (M//jwvbt  f 


m^sa 

^ pX 


-JUL>  r .&ttiM. 

dknrJL. 
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ha' 


gA\/2i 


<T*JL  si&. 
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* Ijl d&^mdM. 


( IaSIas  gffli^fcrvi  rfc!  '7(&l  fanwAsyt^j  qU/h^M* 


~ri& 

/jjWL  GaajcL 


+> 


* 


MaAAX 


Mpm 


riuMu/nJ  ~^t  ^Lt-v^  *4-  “jpGi 

O/W  ■ aXjE/H  t7~yu?  d /f^A 


fa  /zuuvfc  O d<i£,  (2<L  Jjjkl. 


4 - •:  — r 

/\Ml  aA\  A/\aA/1A . / Ag 


Writing  Skills — 3 


Thought  and  Detail  — 3 

This  essay  is  an  example  of 
a response  that  is  potentially 
more  promising  than 
“Satisfactory”  in  thought 
and  detail,  but  the  thought 
and  detail  is  not  effectively 
freed  by  the  writer’ s manner 
of  expression  and 
presentation.  The  blunt 
staccato  introduction  shifts 
the  reader’ s attention  from 
“Many  people”  to  “Human 
beings”  to  “one”.  The 
writer’s  “different  reactions” 
are  identified  as  fear  and  a 
feeling  of  aloneness.  The 
writer  makes  a pertinent 
observation,  “The  sound  of 
thunder,”  and  then  seems  to 
stumble  with  it:  (“The 
thunderous  sound  causes 
fear,”  “The  threat  of  the 
army  causes  great  fear.” 

The  paragraphs  following 
indicate  that  the  student  has 
given  careful  attention  to  the 
thought  and  detail  in  the 
poem,  but  has  conveyed 
these  responses  in  a matter- 
of-fact  manner,  so  that  the 
impression  of  these  ideas 
and  their  support  is  made 
appropriate  and 
straightforward. 


The  writing  is  clear.  Syntax  is  straightforward.  The  majority  of  sentence  structures  are  simple, 
consisting  of  straightforward  statements  beginning  with  “The.”  Diction  is  both  specific  (“Like  waves  of 
the  sea  crashing  ...  the  horses  charge”  and  “sound  of  the  army’s  attack  masks  any  comforting  sounds”) 
and  general  (“The  great  display  of  power”  and  “Much  destruction  can  be  brought  about  by  this  storm”). 
The  student  demonstrates  control  of  conventions. 
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j^r.  ._ZXp.  l Cam,  r/wi  w*j 
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oamaa, 

^[CsL  '^AJI^AzJLaajc^  (XAM*y.  AAa  ^tUsi  /j}&Wt 

w mlA  'x£q  £JLJ.  ^ ‘ * 


^dW<x, 


(TXh&i' 


^jiA/A  AmJAa^Cta 


S^ggg:  f W fV4  £j-  ~fc£sL 

aAm  jjjJL* 


QmoAS- 


22 


APPENDIX 


Scoring  Criteria  for  1995 

Minor  Assignment:  Thought  and  Detail  (curriculum  concepts  1 , and  3 to  1 3 inclusive) 

Reader’s  Response  to  Literature 


When  marking  Thought  and  Detail,  the  marker  should  consider 

• the  quality  of  the  unifying  ideas 

• how  effectively  the  response  addresses  the  question 

• how  clearly  the  response  is  developed  (by  examples,  specific 
details,  analogies,  etc.) 


5 Excellent:  Ideas  expressed  are  insightful,  carefully  considered, 
and  confident.  Support  is  precise  and  thoughtfully  selected.  A 
perceptive  response  to  the  task  is  demonstrated. 

4 Proficient:  Ideas  expressed  are  thoughtful.  Support  is 
relevant  and  purposeful.  A competent  response  to  the  task  is 
demonstrated. 

3 Satisfactory:  Ideas  expressed  are  appropriate.  Support  is 
straightforward  and  matter-of-fact.  A satisfactory  response  to 
the  task  is  demonstrated. 

2 Limited:  Ideas  expressed  are  superficial  and 

underdeveloped.  Support  is  vague  and/or  repetitive.  Such 
writing  does  not  fulfill  the  task  adequately. 

1 Poor:  Ideas  are  only  marginally  relevant  and  are  largely 
undeveloped.  Support  is  inappropriate  or  lacking.  Such 
writing  may  be  frustrating  for  the  reader. 

IN  Insufficient:  The  marker  can  discern  no  evidence  of  an 

5 attempt  to  fulfill  the  assignment  as  stated,  or  the  response  is  so 
deficient  in  length  that  is  not  possible  to  assess  thought  and 
detail. 
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Scoring  Criteria  for  1995  (continued) 


Minor  Assignment:  Writing  Skills  (curriculum  concepts  2,  3,  4,  5) 
Reader’s  Response  to  Literature 


When  marking  Writing  Skills,  the  marker  should  consider  the 
effectiveness  of  the  total  impression  created  by  the  writer’s  voice  and 
the  extent  to  which  the  writing  demonstrates  control  of 

• diction  • mechanics 

• syntax  • grammar 


5 Excellent:  The  writing  is  skillfully  structured  and  fluent. 
Diction  is  appropriate  and  effective.  Syntax  is  controlled  and 
varied.  The  relative  absence  of  error  is  impressive  under  the 
circumstances,  and  minor  errors  do  not  detract  from  the  clarity 
or  effectiveness  of  communication. 

4 Proficient:  The  writing  is  clear  and  generally  fluent.  Diction 
is  appropriate  and  specific.  Syntax  is  controlled.  Minor  errors 
do  not  reduce  clarity  of  communication. 

3 Satisfactory:  The  writing  is  clear.  Diction  is  adequate  but 
tends  to  be  general  rather  than  specific.  Syntax  is  generally 
straightforward.  Despite  minor  errors,  the  student 
demonstrates  control  of  conventions. 

2 Limited:  The  writing  may  be  unclear  and/or  ineffective. 

Diction  is  inappropriate  and/or  imprecise.  Syntax  is  immature 
and/or  awkward.  Errors  indicate  a lack  of  control  of 
conventions. 

1 Poor:  The  writing  is  frequently  unclear  and  not  fluent. 
Diction  is  frequently  inaccurate.  Syntax  is  confused  and 
uncontrolled.  Frequent  errors  impede  communication. 


Note:  Evaluation  of  the  Minor  Assignment  on  the  diploma  examination  should  be  in  the  context 
of  Louise  Rosenblatt’s  suggestion: 

The  evaluation  of  the  answer  would  be  in  terms  of  the  amount  of  evidence  that  the  [student] 
has  actually  read  something  and  thought  about  it,  not  a question  of  whether  necessarily  he  has 
thought  about  it  in  the  way  an  adult  would,  or  given  an  adult’s  “correct”  answer.  1 


1 Rosenblatt,  Louise.  “The  Reader’s  Contribution  in  the  Literary  Experience.”  An  interview  with  Lionel 
Wilson  in  The  English  Quarterly  1 (Spring,  1981):  3-12. 
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